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Abstract 

This essay will discuss the components of the Woodcock Reading Mastery Test.  Also, the 

reliability, validity, and norms will be discussed to give a better idea of the test’s strength and 

how well it works.  Key information will also be highlighted so that by the end of the paper, 

there will be a strong understanding of the test and how it works.  It will go into detail about the 

assessment and how and when it should be applied to students with special needs.  Also, at the 

end of the essay there will be a reflection of personal positives and negatives as well as general 

comments about the test.  By the end of the essay, you should have a strong understanding of 

what the Woodcock Reading Mastery Test is and what it does.  Not only that, but you should be 

able to apply this assessment to students with special needs. 
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The Woodcock Reading Mastery and How it is Applied to Students with Special Needs 

 The Woodcock Reading Mastery Test (WRMT) is a test that “offers a variety of unique 

features while at the same time maintaining or improving both the assessment effectiveness and 

efficiency of its predecessors” (Allington, 1976, p. 162).  The WRMT is an assessment, which 

contains seven individual subtests that can be administered at different times.  The purpose of the 

test is to measure reading achievement in students from kindergarten through to college.  A 

general education teacher can deliver the test, provided they have general knowledge about the 

assessment.  The test may be delivered in whole, or only a couple sections can be given.  Often 

this test can be given to English Acquired Language (EAL) students to grasp a better 

understanding of where they are at in both learning and speaking the English language.  There 

are two forms of the test, G and H.  Within these two forms, there are seven subtests. 

Test Descriptions: 

 The letter identification part of the test includes “manuscript, cursive, and unusual styles 

of print” (Laffey et al, 1979, p. 335).  This part of the test is typically given to students in grades 

one through six.  This part of the test “measures readiness rather than reading achievement” 

(Laffey et al, 1979, p. 335).   The use of cursive words can be a negative thing for the student 

because it is not a prevalent way of writing in our society; therefore, they may not have had to 

use this before.  The child may not have even read cursive writing before if that is not what is 

written and taught to them by parents.  The only cursive writing they may have seen is a small 

amount that is taught in schools; however, even this knowledge can often be lost by grade six, as 

it is not taught after this and the teachers do not focus on it at all.  In this test, the child could also 

fail to read familiar letters because they are written in an unfamiliar way.  This puts the child at a 

disadvantage when attempting the test; because of this, it can give the teacher an inaccurate 
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measurement of the child’s ability to identify letters based on something as simple as a letter 

being presented in a different or unfamiliar way.  This can be both confusing and frustrating for 

students to deal with. 

 The next test is the word identification test.  This test “requires that students name words 

from a list of 150 which range in difficulty” (Laffey et al, 1979, p. 335) from basic words to 

more challenging words, which are directed more towards the older children who are given the 

test.  The students are expected to pronounce each of the words within a time limit.  The fact that 

this section of the test is timed can make it even more stressful for students to complete 

successfully.  The students are given about five seconds to identify each word.  Having timed 

tests can be a negative aspect for students because it puts pressure on them to perform in the 

allotted time.  This test could also be known as a sight word test, “as it requires students to 

pronounce words in isolation without testing word meaning” (Laffey et al, 1979, p. 336).  Sight 

word tests are something that can be done anytime in the regular classroom by teachers or 

Learning Resource Teachers (LRT) to assess where the student is at in their word recognition. 

 Next in the sequence is the word attack test.  This test “consists of 50 nonsense words for 

which the student must apply phonemic and structural analysis skills” (Laffey et al, 1979, p. 

335).  This test is important to the student because it assesses their phonemic abilities, which is 

very important to the application of the English language.  The words students are given in this 

section are in fact hardly words at all.  What the students are presented with is, parts of words 

and syllables that they are expected to be able to orally identify.  There is controversy within this 

test of whether or not “testing nonsensical words is fair to students because they have often not 

had any instruction” (Laffey et al, 1979, p. 336) in this area.  While other teachers “feel that this 

is an excellent of way of truly analyzing such skills” (Laffey et al, 1979, p. 336).  This is a 
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simple difference that gives teaching professionals different opinions of this subtest.  However, 

this test can provide a clear picture for testers of where students are having trouble in their word 

attack skills. 

 The fourth test in the sequence is the word comprehension test.  This part of the test 

requires students to apply synonyms, antonyms, and analogies in order to understand how the 

word can be applied.  Synonyms, antonyms, and analogies are each their own sub-test within this 

larger subtest.  For the synonym part of the test, students must read a word aloud and supply the 

tester with a word that means the same thing.  Antonyms require the student to read a word aloud 

to the tester and supply them with a word that means the opposite.  For analogies, the student 

must read a row of three words that represent an incomplete analogy, they must then supply the 

missing word to the tester.  The analogy section of this test can be especially hard for some 

students because if the student has trouble reading at all then they will definitely struggle in this 

section of the test.  As well it may be a brand new concept for them that they have never done 

before.  The results of this test have very limited results that the tester can use because they 

would not know if the “poor performance was due to 1) inadequate word identification skills; 2) 

lack of word meaning; or 3) inability to recognize the relationships embodied in the analogy” 

(Laffey et al, 1979, p. 336).  This can make it hard for the tester to be able to interpret what part 

of this test they can use in the overall assessment.  Also, this test can be very difficult for 

students who struggle in reading; if you cannot read or struggle reading, you cannot complete 

this section of the test.  

 Another section of the test is the passage comprehension test.  This part of the test uses a 

“cloze procedure to access the student’s comprehension skills” (Laffey et al, 1979, p. 336).  The 

student is given a small passage that has one word missing.  They are required to read the 
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passage silently to themselves and attempt to come up with the missing word.  Some of the easier 

passages may also have drawings that accompany the written passage.  The passage 

comprehension test “assesses the use of context clues which rely heavily on the student’s 

knowledge of syntax, semantics, and punctuation” (Laffey et al, 1979, p. 336).  This means that 

it relies on the meaning of the word and using proper grammar.  A negative aspect to this test is 

that it does not test “comprehension of the passage in a meaningful or a diagnostic manner 

(Laffey, et al, 1979, p. 336).  It does not test different levels of comprehension, which is 

something that could be useful to the teacher in giving them a better understanding of where the 

student is at in their personal learning. 

 Another test is one that measures reading readiness; this test is called the visual-auditory 

learning test.  In this part of the assessment, the student is shown visual symbols and they must 

repeat the word associated with each symbol.  Next, the student is asked to read sentences that 

are composed of the symbols.  In this section, students must be able to create sentences on their 

own which could be a problem depending where they are in their English skills and how much 

knowledge they have in being able to create their own sentence.   

 The last section of the test is the supplementary letter checklist.  There are two checklists 

to this part of the test: capital letters and lowercase letters.  This is an informal measure to 

determine the student’s ability to give names or the sounds of the letters.  This is an important 

test to determining how the student is progressing in their letter and word recognition.  Being 

able to identify and understand the differences of upper and lowercase letters is an imperative 

part to the learning and understanding of any language. 

Administration: 

 It is suggested that “no formal training is required to administer” (Laffey et al, 1979, p. 
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336) this test.  It is suggested that all you need to do is familiarize yourself with the procedures 

of the test and have a general understanding of how it works.  However, the author “cautions that 

interpretation should be left to trained professionals” (Laffey et al, 1979, p. 336), although it is 

not unfamiliar for classroom teachers to simply make themselves familiar with the interpretation 

and complete the test themselves.  The test books come in a an easy to use easel format so this is 

very handy and easy for teachers to use; this makes it so they do not have to try and juggle too 

many things at once.  Each “subtest begins with a tabbed page that contains any special 

administration information, scoring directions, basal and ceiling rules, and suggested starting 

points” (McLoughlin et al, 2008, p. 323).  This makes the test easy for teachers to administer and 

familiarize themselves with.  The test takes approximately 30-45 minutes to complete.  Although 

it is technically said that anyone can administer the test, it seems unfair to expect someone below 

a professional classroom teacher to administer the test because it is important that they report any 

problems that the student has with the test.  The tests are scored as they are being administered.  

If the “response is correct, you mark a 1 and if incorrect, you mark a 0” (Laffey et al, 1979, 337).  

It is important when scoring tests to always mark something for each answer.  If you do not mark 

anything on questions that they get right or wrong, the student can pick up on this and can 

sometimes figure out how they are actually doing.  It is important to note that you do not have to 

administer all of the tests, you can pick and choose the subtests you wish to use to further your 

assessment of the specific student. 

Results and Interpretation: 

 This test forms a score based on criterion and norm referenced scores.  This means “raw 

scores can be converted to traditional norm-referenced scores such as grade equivalents, age 

equivalents, percentile ranks, and standard scores” (Allington, 1976, p. 162).  Allington (1976) 
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also states that these norms can also be adjusted based on gender, and socio-economic status of 

the community in which the school is located (p. 162).  The WRMT can be measured through 

grade and age equivalents, percentile ranks, standard scores, and Relative Performance Index 

scores for subtests and clusters.  Raw scores are converted into mastery scores, which are “in 

turn converted to easy reading level, reading grade scores, and failure reading level” (Laffey et 

al, 1979, p. 337).  This test gives the teachers a good sample of whereabouts the student is on the 

reading spectrum.  Scoring each of the subtests takes about fifteen minutes, which can become 

very time consuming for the teacher; however, there is a computer-scoring program, which can 

be used to help reduce the scoring time for teachers.   

Norm-Referenced: 

 This norm-referenced test used approximately “5000 subjects from kindergarten through 

twelfth grade in 141 schools from 50 districts” (Laffey et al, 1979, p. 338).  About half of the 

students were male and half were female.  A negative aspect to this norm reference is that 

“students were excluded if they were not proficient in English, but students in gifted and special 

education programs were included” (McLoughlin et al, 2008, p. 322).  It is a very positive thing 

that the study included students with special needs, because it makes this test more relatable to 

students with special needs, which is what we are focusing on.  A negative aspect to the norm 

referencing to this test is that it is based on American statistics.  The sample seems to best 

“represent students who are in grades kindergarten through grade twelve” (Laffey et al, 1979, p. 

337).  It is also representative of students with special needs because  “5.9% of the sample” 

(McLoughlin et al, 2008, p. 322) were identified as learning disabled (LD) students.     

Reliability: 

 The reliability of the WRMT is said to be “between .90 and .99” (McLoughlin et al, 
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2008, p. 322); however, “the subtest reliabilities actually reported in the manual range from .02 

to .99” (Laffey et al, 1979, p. 338).  The reliabilities also range significantly depending on grade 

level.  The overall scores on the subtests are not great, but can most often give the teacher or 

tester some information to proceed with.  

Validity: 

 Two validities are mentioned for the WRMT, concurrent validity and predictive validity.  

Concurrent validity is measured “on the basis that the test items were drawn from the domain of 

reading” (Laffey et al, 1979, p. 338).  They also measure the validity by comparing the 

Woodcock-Johnson Psycho-Educational Battery.  They found that “correlations rang[ed] from 

.85 to .91” (McLoughlin et al, 2008, p. 322) on the two tests.  Predictable validity was created 

based on the performance on alternate forms of the test.  Through these studies it can be seen that 

the test is quite valid and is used frequently in schools by professional classroom teachers. 

Application to Students with Special Needs: 

 This test is particularly significant to students with special needs because it can provide 

the teacher with further information about strengths and weaknesses and can target them to 

specific areas.  The results from the WRMT can help the “professional determine the student’s 

current levels of achievement in reading readiness, basic reading skills, and comprehension” 

(McLoughlin et al, 2008, p. 322).  Not only can these tests help to determine the strengths of the 

student, but also where the educational needs of the student lie.  The test can also help to provide 

directions and different opportunities in order to continue further future instruction.   

 The WRMT can also be used as part of the Inclusion and Intervention Plan (IIP).  An IIP 

is a personal plan, which is adapted by the school to target a specific need and develop a plan in 

order to meet that goal.  The WRMT can be used to assess the student’s strengths and 
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weaknesses, which are laid out in detail on the IIP.  It is especially relatable to students who 

struggle with reading and word identification, etc.  This test can be applied to any students who 

are struggling, but it hoped that if students are struggling with this, they will be tested sooner 

rather than later in their schooling career.   

 The WRMT is often applied to students who suffer from reading disabilities or EAL 

students.  It is something that mainly assesses reading and reading comprehension; therefore, we 

generally use it to figure out where students are in their reading and whether or not further 

testing is required to diagnose a reading problem or disability.  Normally if a student does very 

poorly on the WRMT, it will lead to a referral to an Educational Psychologist.  Often, it can also 

lead to the assessment of other tests such as: Peabody Picture Vocabulary Test (PPVT), which 

has an receptive expressive and receptive vocabulary test, or Visual Motor Integration (VMI).  

Usually after these tests have been completed and the student does poorly on all more than one 

of these, then it would then lend you to do abilities testing and refer to an Educational 

Psychologist for intelligence testing. 

 When to use the WRMT: 

 The WRMT should be applied when students are struggling with reading.   The test gives 

a detailed measurement of the student’s reading achievement to the tester, who then can take the 

results and proceed accordingly.  The test is extremely helpful for students with special needs 

who are struggling with reading, particularly because it can pinpoint exactly where the problem 

lies.  This test can also be applied to EAL students who are learning English and who are 

possibly struggling with the not yet familiar language.  This test can also be applied to any 

general education student who is struggling with reading.  The test can also be used to retest a 

student and to chart their individual progress. 
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Positives: 

 The WRMT is a quick and easy test to administer.  The test takes about 45 minutes to 

administer and has explicit, easy to follow notes that make it easy for the tester to follow.  It is 

very good for identifying strengths and weaknesses of individual students who are struggling 

with reading.  The testing materials are well designed; the easel tests demonstrate something that 

is easy to use and does not require a lot of set up or work prior to the administration of the test.  

The easel set up makes for easy flipping and does not create a lot of clutter within the testing 

area.  The WRMT can also be used to collect data for a variety of different reading tasks and can 

assess students at many different levels.  The test can be used on students in kindergarten 

through to college, which makes it handy that as the test administrator you do not have to 

familiarize yourself with a lot of different assessments for one purpose.  Also, it is very 

convenient that no formal training is required to administer the test; this makes it easily 

accessible to teachers and does not require them to go and acquire special training.  Overall, 

there are many positives to using the WRMT to assess reading difficulties within your school. 

Cautionary Notes: 

 Administrators should take caution in the way that they interpret the results “because of 

the unusual assessment tasks used to evaluate comprehension” (McLoughlin et al, 2008, p. 321).  

The test could also use more information about the concurrent validity.  The test can also be 

quite consuming in the hand marking; however, the test can also be measured by entering the 

data into the computer; either way, the scoring of the test can be lengthy.  The WRMT is said to 

not be a good diagnostic test because: 

 [A] good diagnostic instrument makes it possible for the tester to relate results to a wide 

variety of instructional decisions and tasks.  This cannot be done efficiently with the 
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results of the Letter Identification test, the Word Comprehension test, or the Passage 

Comprehension test. (Laffey et al, 1979, p. 339) 

This can make it hard for some testers to use the results of these subtests, because they are not 

sure what they are supposed to do with the results.  While there a few negatives to using the 

WRMT, overall it is a good test which can be used to help start the diagnostic process, or even 

just show you as a classroom teacher what skills need to be worked on within the classroom for 

an individual student. 

Conclusion: 

 I would like to conclude this part of the essay in hopes that you have a good 

understanding of what the WRMT is and what it does.  This test can be helpful to regular 

classroom teachers because they can administer it themselves and then they can take the results 

back to their own classroom to help them create lessons in order to help strengthen the group or 

individual in their personal reading skills.  Despite the cautionary notes of the test, it does not 

need to be a test of a large diagnostic scale; the important thing is having it accessible to general 

classroom teachers to guide them along.  It can also be a very helpful test when you are teaching 

in an inclusive classroom.  It is extremely handy that you can do this test yourself and do not 

have to rely on anyone else.  This test can help you to differentiate instruction and tailor 

assignments and instruction individually to students or to a group.  If the WRMT is accessible to 

you, it should be a helpful tool in assisting you in your classroom. 

Reflection: 

 The reflection part of the essay will give you opinions of regular classroom teachers who 

have and are using the WRMT in their classrooms.  It is my intent to give you an honest opinion 

and not something that is unrealistic. 
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 In general, the Word Attack section of the test has been seen as helpful in some ways, but 

not helpful in others.  This part of the test can be very difficult for students, however, if they 

struggle on this part of the test, you know that you need to go back and work on sound symbol 

association and perhaps even to the phonemic awareness level.  There have been quite a few 

cases where students cannot complete any part of this sub test and have become frustrated.  This 

is where it is helpful that the test can be administered in sections because you do not have to do 

the whole test at once, and after this test students can be given time to cool down in order to keep 

a clear and even head in the other sections of the test you wish to administer.  Despite this, it is 

extremely helpful to teachers because they can understand exactly what part of the reading needs 

to be focused on in order to improve.  Sometimes the hardest part to teaching someone who is 

struggling is to pinpoint exactly what he or she are not understanding, this is where the word 

attack test is very helpful. 

 The Word Identification section is another one that is very helpful to teachers in assessing 

students who struggle with reading.  If the student being assessed has a lot of trouble identifying 

words, or cannot identify the words at all, then you know as a teacher you have a lot of work to 

do.  You need to go back and look at the process of transferring the compilations of sound to 

making the complete word.  Despite that, this is something which is supposed to be learned 

early.  It is something that students with special needs and EAL students can struggle with into 

the later grades of elementary school.  It is very helpful as a teacher to have those starting points 

of what you can do to help the student excel. 

 The Visual Auditory section of the test is very difficult for the students, and I talked to 

more than one teacher who said they choose not to administer it at all.  These teachers said that 

the section is very hard for the students to remember and as teachers, it does not give them much 
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information to help.  They raised questions such as: “If the student cannot do this section of the 

test, what does that tell me?  Where do I go with that information?  It is a confusing section for 

the student and teacher therefore I do not use it.”  While it is still in the package of tests, whether 

or not you do it is dependent upon the teacher who is administering the test.  

 Teachers find the passage comprehension to be a very positive subtest.  It starts off using 

picture cues where the students must generate the word based on the use of picture cues.  It is 

very helpful to teachers because they can determine whether the students are picking up on the 

picture cues or whether or not they are trying to do it all with the words.  On the other hand, it 

gives teachers a clear picture of whether they are understanding the vocabulary or relying solely 

on the pictures.  It gives teachers a strong starting point to remediation, which is important in 

determining a starting point to help the student catch up.  However, it is an silent part to the test 

and most of the students who are tested with the WRMT are struggling readers.  Since reading 

out loud comes before reading silently, most of the students choose to read the passage out loud.  

If a student struggles with the passage comprehension, it can sometimes give the teacher a good 

idea that they need to be tested more thoroughly on the subject, and often they will refer them to 

the Gray Oral Reading Test (GORT). 

 Overall this test has been said to be very user friendly.  Teachers like that it lays out the 

basal and the ceiling and tells exactly how they should be used in the test.  They enjoy the way 

that there are both age and grade equivalents.  For example, one teacher has a boy in grade three 

who is ten years old instead of nine, like most of his classmates.  If this student was scored 

according to age equivalents, this would show that he is way behind; however, if you score him 

based on grade equivalents, it compares him to the grade and puts him at the spot where he 

should be.  They reported that the scoring of the test can be slightly time consuming, but well 
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worth it.  There is computer software out there with which you can input your numbers; the 

software processes the numbers and sends back a report, which details that particular student’s 

strengths and weaknesses.  This means the teacher does not have to figure it out.  This computer 

software can be very helpful and help to reduce time, however, you may not have access to it.  

They also discuss that they like the length of time it takes to administer it; some tests may only 

take five to ten minutes because students ceiling out.  Also, they said you do not have to take a 

break in between subtests, however, with certain students they may need a drink or bathroom 

break, so it is important to keep that in mind. 

Personal Reflection: 

 While I am a pre-service teacher, and have yet to be in the classroom, I feel that this test 

would be a very beneficial test for teachers.  Through researching and listening to teacher’s 

personal accounts about the test, I get an overall positive feeling about the test.  So far in my 

university experience, I have gotten a very strong sense that something a lot of teacher’s lack is 

time and so the fact that this test is quick to administer, makes it a bonus in most people’s books.  

I feel that the as every assessment is going to have negative elements; however, the positive 

elements of this test outweigh the negative ones.  I am very happy to see a test that teachers can 

administer and interpret themselves.  This is a huge asset to teachers in their classrooms, 

especially if they are teaching to an inclusive classroom.  The information that this test provides 

to classroom teachers is very valuable and has a lengthy process attached to it.  I think this is a 

great assessment for general education teachers to have and use. 
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