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Abstract 

This essay will discuss the use of visual schedule a visual schedule for, Jule, who has been 

diagnosed with Autism Spectrum Disorder (ASD).  We will identify a target behaviour, which 

we hope to decrease and a goal behaviour, which we hope to increase.  The visual schedule will 

be implemented in order to make these goals achievable.  Next, we will examine how the 

strategy worked for the student and what the outcomes are.  Considerations will also be given as 

to whether or not the strategy is subtle and how it will affect the inclusion of the classroom.  

Lastly, there will be an examination of professional literature to show why the strategy has been 

created and implemented in this specific way.  A brief summary of each article will be provided, 

as well as a rationale of how it affected the shaping of the visual strategy for Jule. 

Keywords: Autism Spectrum Disorder, visual schedule, target behaviour, goal behaviour, 

inclusion 
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Visual Schedules for Students with Autism Spectrum Disorder 

Introduction: 

Jule is a nine-year old girl who is just starting grade three.  She was diagnosed with 

Autism Spectrum Disorder (ASD) in 2007.  She attends grade three at a public elementary school 

in Regina, Saskatchewan.  Jule has an older brother and an older sister, who also attend the same 

school.  They provide a great support system for Jule, as she struggles with making friends.   

Jule’s largest academic struggle is that she is resistant to change.  As mentioned in the 

case study, Jule struggles with transitions from place to place and class to class.  She gets very 

upset when she does not know what is coming next or where she is.  She has trouble following a 

long list of directions given to her at once.  She needs directions to be given to her step-by-step 

and repeated frequently orally as well as visually.  When Jule does not know what is coming up 

next, she associates herself with physical aggression.  Jule will hit or kick other students who are 

around her.  We have decided to implement a visual schedule into our classroom for Jule to be 

aware of what her whole day looks like from the minute she walks in the room each morning.   

Target Behaviour and Goal Behaviour: 

We have set both a target behaviour and a goal behaviour for Jule to see how our 

implemented strategy is working.  Our target behaviour for Jule is that: by June 2014, Jule will 

be able to successfully change subjects and classrooms at transition times without having a 

tantrum 80% of the time.  The goal behaviour that we have set for Jule is: by June 2014, Jule 

will express her frustration in a socially appropriate manner if she is frustrated with transitions 

by asking for help 80% of the time. 

The baseline is the current level that a target behaviour and goal behaviour occurs before 

the intervention is implemented.  It is essential to obtain baseline information prior to the onset 



VISUAL SCHEDULES FOR STUDENTS WITH AUTISM SPECTRUM DISORDER 4 

of applying intervention.  For Jule, the behaviour was noticed right off the start of the year in 

September.  After analyzing the behaviour, I recorded on October 1st, that Jule was having 

aggressive tantrums 90% of the time when transitions were occurring and she was never asking 

for help.  This is what we built off of for both our target behaviour and our goal behaviour.  On 

average, we would have about ten transitions in a day and we would typically have one good 

transition during the day.  This included both transitions where a change of classroom would be 

necessary and subject transitions where the students would not be required to move.  We could 

not pinpoint what was making the one transition smoother than all of the rest.  Typically Jule’s 

tantrums lasted about ten to fifteen minutes, which when you have nine everyday, that is a 

minimum of 135 minutes everyday that detracts from her learning.  The intensity of Jule’s 

tantrums is quite severe, and it happens all of the time.  We did not analyze that there is any 

difference between the seated transitions and the mobile transitions.  The baselines so far have 

been observed by myself, the teacher, and Jule’s, EA.  We have used a simple tracking sheet to 

show how often the behaviour is happening, the duration, and the intensity. 
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The graph shows the frequency, intensity, and duration that Jule’s tantrums occurred in the week 

of September 9-12.  The graph shows the average for the tantrums each day.  The frequency 

shows that Jule’s behaviour is occurring at every transition.  The duration has been measured in 

minutes and illustrates that out of four days, she had tantrums that lasted less than 10 

minutes/episode.  Lastly, the intensity has been measured on a scale from one to five.  It is up to 

the teacher’s or EA’s discretion to justify how they chose the intensity.  We can see that there 

was only one day where Jule’s tantrums were not at an intensity level of five.  From this, we can 

infer that an intervention is needed quickly to try and eliminate this aggressive behaviour that 

Jule is engaging in. 

 The visual strategy that will be implemented for Jule is a visual schedule.  Below is a 

picture of how the schedule looks: 

 

not only at school, but also in her home life.   

 This visual strategy will be implemented in our grade three classroom.  In terms of the 

“[h]ierarchy of [p]rompts” (Simpson et al, 1998, p. 127), our strategy involves modeling to Jule 

how she should use the schedule to her fullest potential.  This allows her to be independent some 

The schedule was made to be very detailed so that Jule 

will come to school everyday knowing exactly how her 

day looks and the transitions that she will have to make.  

It is our hope that Jule’s aggressive behaviour will be 

significantly reduced if she does not have to deal with 

the anxiety of transitioning when she is unaware.  We 

also hope that Jule’s parent’s will implement something 

similar at home so that Jule can receive interventions 
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of the time when using her intervention.  First, the teacher will show her how to use the strategy.  

The schedule will be placed in the wall directly across from Jule’s desk so that she can look at 

the schedule without moving.  The schedule should be used whenever she feels that she needs to 

refer to it.  Once Jule has learned how to use the schedule, the modeling will stop and she will be 

able to refer to it on her own and keep herself regulated.  This is how we plan to fade the prompts 

out for Jule.  It is our hope that it will not take very long for Jule to learn how to utilize the 

schedule on her own.  However, until then, Jule’s EA will go through the schedule with her each 

morning to show her what will be coming up.  Jule will be able to ask questions about her day 

anytime, as long as she raises her hand.  If you were a substitute coming into my classroom, 

these are the instructions I would leave for you: 

 Jule struggles with aggressive tantrums when she has to transition from activity to 

activity and class to class.  To try and combat this behaviour, we have implemented a 

very detailed schedule for Jule to follow so she is always aware of what is coming up and 

what she can expect.  Jule has an EA who works with her to go through the schedule for 

Jule with her at the beginning of each day.  In terms of what you have to do, the schedule 

should be matched daily with what I have scheduled for the day.  I would ask that you 

would use the cue cards to fill out the schedule to correspond with my day.  When I am 

not there, the EA will document how Jule is doing throughout the day with her tantrums 

and if you have any questions, please feel free to ask her.  You should also know that if 

Jule wants to know anything about her schedule, she can only ask if she raises her hand to 

follow classroom procedures first.  Jule’s EA and I have been on the same page with 

implementing this strategy for Jule, and she knows everything that I know.  If you have 

any questions, please feel free to ask her. 



VISUAL SCHEDULES FOR STUDENTS WITH AUTISM SPECTRUM DISORDER 7 

Efficacy of Visual Schedules: 

 In order to determine how our visual strategy worked, we will be recording data daily. 

 

This form will be used weekly to determine the efficacy of the visual schedule we have 

implemented.  At the end of the month, these records will be tallied up and we will review how 

the strategy is working.  Every two months as necessary, we will meet with the team to 

determine how it is working and any possible changes that can be made to the routine in order to 

better suit Jule and her learning.  When we implemented the visual schedule we saw immediate 

results.  Within two weeks of execution we recorded that Jule’s behaviour was reduced by 75%.  

The only thing we were still seeing struggles with was when we had special occurrences or 

things that were not regular and routine in Jule’s schedule.  Although we do have some cards for 

the schedule that are for irregular events, such as concert, and field trip, there are still some 

school wide activities that we do not, as they only happen once a year.  We also still see some 

struggle when things change a bit, like when we have a substitute in the class.  Now that Jule’s 

tantrums have been reduced by such a significant amount, we have shifted our focus to focusing 

more on the special events that occur and preparing Jule for them.  As well, we are working to 

reduce the number of pictures so that not every little thing needs to be broken down the way we 

had it at the beginning of the implementation.   By the end of the year, the target behaviour and 

goal behaviours were both better than expected.  Our target behaviour ended up at: By June 
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2014, Jule was successfully able to change subjects and classrooms at transition times without 

having a tantrum 98% of the time.  The goal behaviour ended up at: by June 2014, Jule will 

express her frustration in a socially appropriate manner if she is frustrated with transitions by 

asking for help 100% of the time. 

 If I were implementing this strategy again, the main thing I would do differently would 

be to implement it sooner.  If I would have known the positive results this would bring to Jule 

and her learning, I would have made it happen much sooner.   

Social Validity & Inclusionary Considerations: 

 For Jule, making friends is hard for her, so when we were focusing on implementing a 

visual schedule for her, we wanted to do it in a way that would blend into our classroom and 

routines.  When we created the schedule we made it large enough that all students around the 

room could see it.  We also encouraged all students to look it over when they got to school each 

morning so that would know what was coming up and would not have to constantly ask what 

they were going to be doing next.  We incorporated the schedule in a way that it would be a part 

of all the students’ day, not just Jule’s.  Students were told that they were free to ask any 

questions about the schedule they wanted.  While Jule went over the schedule with her EA, one-

on-one everyday, this was done at the very beginning of the day while other students were just 

coming into the classroom and were busy with their own routines.  We really worked hard to 

develop this strategy in a way that would blend in and no one would be forced to stick out in 

front of the class. 

 As far as inclusion goes, I feel like the process being taken to implement this visual 

strategy is very inclusionary.  Inclusion is when all students learn in the same environment and 

strategies and techniques can be applied to all students.  Everyone benefits from inclusion.  As I 
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am working toward becoming a special educator, it was very important to me to structure this in 

my classroom in such a way that all students would benefit.  This had a large influence on how I 

developed the implementation and structured it for the entire class.  I feel like this will have a 

positive influence on inclusion in my classroom. 

Evidence – Based Practice: 

 The first article I researched was, “Activity Schedules: Helping Students with Autism 

Spectrum Disorders in General Education Classrooms Manage Transition Issues.”  This article 

discusses how rough transitioning impacts academic progress, teacher based instruction, and 

other student activities.  It states that struggles can lead to “problem behaviours such as verbal 

and physical aggression, tantrums, noncompliance, and self-injury” (Banda et al, 2009, p. 17).  It 

talks about how these issues are more evident in general education classrooms so strategies may 

be able to help combat these things.  The next thing discussed is how caregivers who offer too 

many prompts can create dependence and students may become over reliant in using them.  This 

article deals heavily in transitions: “choice making, incorporating preferred activities, and using 

behavioural momentum or high-probability strategies, and reinforcing appropriate transition 

behaviours” (Banda et al, 2007, 17).  After listing these struggles, the article goes on to explain 

that visuals “may help reduce or eliminate the need for students to rely on adults to provide 

assistance and clarification during scheduled and unscheduled changes” (Banda et al, 2007, p. 

17).  It goes into great detail explaining how to create visuals and that it is often a good idea to 

include pictures of the students engaging in the activity.  I used ten of the steps they outlined to 

create my visual strategy.  The steps are as follows: collaborate with a team to “identify and 

define target transition behaviours” (Banda et al, 2007, p. 18), collect baseline data on the 

behaviour, decide whether to create a between activity or within activity schedule, decide on the 
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type of schedule, choose a medium, pick your location, train the student to use the visual, collect 

intervention data, add any new pictures if necessary, and lastly, fade out your prompts.  I really 

liked this article and thought it was a good article for me to use because visual schedules “can be 

considered an evidence-based practice.  This article very closely related itself with my case. 

 I chose to base my practice around this article because it was so similar to the behaviour I 

was dealing with and the strategy I was thinking about implementing.  While I was reading this 

article, I almost felt like I was reading parts of the case study for this student.  I used to steps 

defined in this article to format my visual.  I found it very helpful when I was creating it to have 

something to reference and look back to.  It was also nice to have something reaffirming my 

decisions and showing me that I was on the right track.  Since I have never created a visual 

strategy before, I found it nice that each step was broken down into very simple form and it was 

written in English, it was easy to read and easy to follow.  This article contained a lot of great 

information that I found extremely helpful when I was creating my visual schedule that would 

work to help Jule in her everyday life at school. 

 The next article that assisted me was “Tell Me What You Did Today: A Visual Cueing 

Strategy for Children with ASD.”  This article started by explaining how autistic students are 

visual learners and that if we focus on their strengths and incorporate that into visual strategies, 

we can eliminate prompting.  It gives the definition of a “visual activity schedule [as] a series of 

pictures symbols, photographs, or other images, sequentially arranged to represent the schedule 

of activities for the child with ASD” (Murdock et al, 2011, p. 163).  This explains how as 

teachers we want to increase on task behaviours, reduce behaviour problems, and increase peer 

engagement.  Visual schedules are one way that we can increase on task behaviours and decrease 

behaviour problems.  It is important to develop a familiar routine for the child to follow and for 
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visuals, it is important to combine pictures with written comments.  The methods of the article 

were three preschool children with similar needs and they conducted their study.  They wanted to 

see how many events the children could recall to their parents at the end of each day.  All 

participants increased retelling of the daily events to both parents and teachers.  They used both 

text and pictures in their visual.  They state that strategies are important to creating a fluid day 

for students with autism.  These strategies should go on to be added and paired to school 

routines.  The article illustrates that visuals help students with ASD to have a more fluid day and 

communicate daily activities to parents and teachers. 

 This article helped me to create my visual strategy because it reaffirmed that visual 

strategies are such a positive thing for students with ASD.  It made me sure that I wanted to 

include both pictures and words on my visual.  While I could not actually incorporate pictures of 

the student engaging in the tasks, I know that I would want to if I ever have to implement a 

visual schedule for a real student.  I think this would make it more personal for the student and 

they would be able to relate more easily and be able to adapt and engage more readily.  I also 

liked that this article touched on reducing behaviour problems and increasing on-task behaviours 

in the classroom.  While the process of this article was used on students who were quite young, I 

still thought that it would be appropriate for my student to help achieve the goals that we set for 

her. 

 The last article I used to influence my visual strategy was “Separate and Combined 

Effects of Visual Schedules and Extinction Plus Differential Reinforcement on Problem 

Behaviour Occasioned by Transitions.”  While this article influenced my thinking the least, it 

still had some good points that I ran through my head before creating my strategy.  This article 

talks about providing heads up and how it decreases behaviours.  It also says that it is important 
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to “identify the function of problem behaviour that is occasioned by transitions” (Waters et al, 

2009, p. 309).  This study observed two boys in the classroom, and it was discovered that visual 

schedules were not enough by themselves for these boys.  Their behaviour was maintained by 

positive and negative reinforcement.  They maintained the same consequences throughout the 

study, which provided continuity for the boys.  They state: “visual schedules […] enhance the 

effectiveness of extinction and differential reinforcement” (Waters et al, 2009, p. 313).  The 

negative of this study was that they only used two boys and it could have been that this simply 

did not work for them.  It highlighted that consistency is very important in implementing 

strategies for students with ASD.  They say that you may need to reinforce schedules with other 

strategies.  Also, results may differ between preferred and non-preferred activities.  The 

schedules were not set up for the whole day; students were involved in adding and removing 

cues on their own.  They discuss how this can be a whole classroom intervention.  I liked the 

article because it had some limitations and discussed some ways that the strategy may not work. 

 This article influenced my visual strategy because it suggested making the strategy a 

whole class intervention, which I really agree with.  I also used this article to suggest that while I 

implemented this strategy at school, it would be a good idea for the parents to reinforce it at 

home as well.  I think this is where they say that consistency is important and that if we could 

make what we are doing at home, the same as what we are doing at school, it would be best for 

the child.  While the article discussed that the strategy did not work in their study, I have talked 

to many classroom and special educators who reinforced that they have seem immediate results 

when implementing visual schedules.  I agree with the author’s statement that results can vary 

depending on the activity, however it is still important for students to transition well, no matter 
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what the activity.  I liked this article because it showed some negatives of the strategy, which I 

could try to combat before I even started implementing my strategy. 

Conclusion: 

 To conclude, the visual strategy I implemented, a visual schedule, was highly effective in 

aiding Jule in her transitions.  She no longer has physical tantrums because she is unaware of 

what is coming up next.  In the days following the implementation, we began to reduce the 

number of picture symbols on Jule’s schedule.  We also began to work on preparing Jule for 

special events that do not normally occur at school.  We were extremely happy with the results 

that we saw after implementing Jule’s visual schedule.  We also added a cue card that says 

substitute teacher, and that goes at the very bottom of the schedule on the day before the 

substitute is scheduled to come.  Jule continues to respond well to the schedule and we no longer 

have to do any modeling.  Jule is aware of how to use the schedule on her own and so this allows 

the EA more free time to assist with other things in the classroom.  Overall, we could not be 

happier with the visual that we provided for Jule and we hope that teachers in future years will 

continue to use the strategy, making it more age appropriate as she grows up. 
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